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State Attorney General Certification

I certify that the State’s description of, and statements and conclusions concerning, State law, statute,
and regulation in its application are complete, accurate, and constitute a reasonable interpretation of

State law, statute, and regulation.
(See especially Eligibility Requirement (b), Selection Criteria (B)(1), (D)(1), (E)(1), (F)(2). (F)(3).)

I certify that the State does not have any legal, statutory, or regulatory barriers at the State level to
linking data on student achievement (as defined in this notice) or student growth (as defined in this
notice) to teachers and principals for the purpose of teacher and principal evaluation.

State Attorney General or Authorized Representative (Printed Name): Telephone:
o — Al Tl 202-737-
t)e+ s O Neckles 1597

Signature of the State Attofney General or Authorized Representative: Date:
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PA 4 ACCOUNTABILITY, TRANSPARENCY, REPORTING
AND OTHER ASSURANCES AND CERTIFICATIONS

Accountability, Transparency and Reporting Assurances

The Governor or his/her authorized representative assures that the State will comply with all of
the accountability, transparency, and reporting requirements that apply to the Race to the Top
program, including the following:

For each year of the program, the State will submit a report to the Secretary, at such time and
in such manner as the Secretary may require, that describes:

o the uses of funds within the State;

o how the State distributed the funds it received;

o the number of jobs that the Governor estimates were saved or created with the
funds;

o the State’s progress in reducing inequities in the distribution of highly qualified
teachers, implementing a State longitudinal data system, and developing and
implementing valid and reliable assessments for limited English proficient
students and students with disabilities; and

o ifapplicable, a description of each modernization, renovation, or repair project
approved in the State application and funded, including the amounts awarded and
project costs (ARRA Division A, Section 14008)

The State will cooperate with any U.S. Comptroller General evaluation of the uses of funds
and the impact of funding on the progress made toward closing achievement gaps (ARRA
Division A, Section 14009)

If the State uses funds for any infrastructure investment, the State will certify that the
investment received the full review and vetting required by law and that the chief executive
accepts responsibility that the investment is an appropriate use of taxpayer funds. This
certification will include a description of the investment, the estimated total cost, and the
amount of covered funds to be used. The certification will be posted on the State’s website
and linked to www.Recovery.gov. A State or local agency may not use funds under the
ARRA for infrastructure investment funding unless this certification is made and posted.
(ARRA Division A, Section 1511)

The State will submit reports, within 10 days after the end of each calendar quarter, that
contain the information required under section 1512(c) of the ARRA in accordance with any
guidance issued by the Office of Management and Budget or the Department. (ARRA
Division A, Section 1512(c))

The State will cooperate with any appropriate Federal Inspector General’s examination of
records under the program. (ARRA Division A, Section 1515)



Other Assurances and Certifications
The Governor or his/her authorized representative assures or certifies the following:

e The State will comply with all applicable assurances in OMB Standard Forms 424B
(Assurances for Non-Construction Programs) and to the extent consistent with the State’s
application, OMB Standard Form 424D (Assurances for Construction Programs), including
the assurances relating to the legal authority to apply for assistance; access to records;
conflict of interest; merit systems; nondiscrimination; Hatch Act provisions; labor standards;
flood hazards; historic preservation; protection of human subjects; animal welfare; lead-
based paint; Single Audit Act; and the general agreement to comply with all applicable
Federal laws, executive orders and regulations.

e With respect to the certification regarding lobbying in Department Form 80-0013, no Federal
appropriated funds have been paid or will be paid to any person for influencing or attempting
to influence an officer or employee of any agency, a Member of Congress, an officer or
employee of Congress, or an employee of a Member of Congress in connection with the
making or renewal of Federal grants under this program; the State will complete and submit
Standard Form-LLL, "Disclosure Form to Report Lobbying," when required (34 C.F.R. Part
82. Appendix B); and the State will require the full certification, as set forth in 34 C.F.R. Part
82, Appendix A, in the award documents for all subawards at all tiers.

e The State will comply with all of the operational and administrative provisions in Title XV
and XIV of the ARRA, including Buy American Requirements (ARRA Division A, Section
1605), Wage Rate Requirements (section 1606), and any applicable environmental impact
requirements of the National Environmental Policy Act of 1970 (NEPA), as amended, (42
U.S.C. 4371 et seq.) (ARRA Division A, Section 1609). In using ARRA funds for
infrastructure investment, recipients will comply with the requirement regarding Preferences
for Quick Start Activities (ARRA Division A, Section 1602).

e Any local educational agency (LEA) receiving funding under this program will have on file
with the State a set of assurances that meets the requirements of section 442 of the General
Education Provisions Act (GEPA) (20 U.S.C. 1232¢).

e Any LEA receiving funding under this program will have on file with the State (through
either its Stabilization Fiscal Stabilization Fund application or another U.S. Department of
Education Federal grant) a description of how the LEA will comply with the requirements of
section 427 of GEPA (20 U.S.C. 1228a). The description must include information on the
steps the LEA proposes to take to permit students, teachers, and other program beneficiaries
to overcome barriers (including barriers based on gender, race, color, national origin,
disability, and age) that impede access to, or participation in, the program.

e The State and other entities will comply with the Education Department General
Administrative Regulations (EDGAR), including the following provisions as applicable: 34
CFR Part 74-Administration of Grants and Agreements with Institutions of Higher
Education, Hospitals, and Other Non-Profit Organizations; 34 CFR Part 75-Direct Grant
Programs; 34 CFR Part 77— Definitions that Apply to Department Regulations; 34 CFR Part



80— Uniform Administrative Requirements for Grants and Cooperative Agreements to State
and Local Governments, including the procurement provisions; 34 CFR Part 81— General
Education Provisions Act-Enforcement; 34 CFR Part 82— New Restrictions on Lobbying; 34
CFR Part 84-Governmentwide Requirements for Drug-Free Workplace (Financial
Assistance); 34 CFR Part 85-Governmentwide Debarment and Suspension

(Nonprocurement).

SIGNATURE BLOCK FOR CERTIFYING OFFICIAL

Governor or Authorized Representative of the Governor (Printed Name):

Adrian M. Fenty

rized Representative of the Governor: | Date:

Q'(av/:o

Signatug§ of Governor or




V. ELIGIBILITY REQUIREMENTS

A State must meet the following requirements in order to be eligible to receive funds under this
program.

Eligibility Requirement (a)

The State’s applications for funding under Phase 1 and Phase 2 of the State Fiscal Stabilization
Fund program must be approved by the Department prior to the State being awarded a Race to the
Top grant.

The Department will determine eligibility under this requirement before making a grant award.

Eligibility Requirement (b)

At the time the State submits its application, there are no legal, statutory, or regulatory barriers at
the State level to linking data on student achievement (as defined in this notice) or student growth
(as defined in this notice) to teachers and principals for the purpose of teacher and principal
evaluation.

The certification of the Attorney General addresses this requirement. The applicant may provide
explanatory information, if necessary. The Department will determine eligibility under this
requirement.

(Enter text here.)




_ Qmice of the State Superintendent of caucator
DISTRIC?T OF COLUMBI A
—MATOR ADRIAN M FENTY

June 1, 2010

Secretary Arne Duncan

U.S. Department of Education
400 Maryland Avenue, S.W.
Washington, DC 20202

Dear Secretary Duncan,

It is with great excitement that [ submit to you the District of Columbia’s application for the U.S.
Department of Education Race to the Top (RTTT) grant competition. I believe our proposal
meets the challenges you set forth in announcing RTTT. It builds on the reforms that have been
in place since Mayoral takeover of the schools in 2007 and incorporates the innovative
approaches designed by our vast network of charter schools. While we are pleased with the
results we have seen in the past two years, an RTTT grant award will help us take the next steps
to cement the progress to date, eliminate the achievement gap, improve the quality of the teacher
workforce, and ensure every child graduates from a District of Columbia school ready for
postsecondary education or the workforce.

With those goals in mind, our application was developed with broad stakeholder input. The
Office of the State Superintendent of Education (OSSE) worked closely with members from
District of Columbia Public Schools and charter school local education agencies to determine the
proposals laid out in this application. They reflect the work occurring throughout the city and the
spirit of collaboration that will be necessary to meet the ambitious goals you have set for this
program.

The District’s small size, compact geography, support from the majority of its LEAs, and clear
commitment to reform in the past two years indicate our strong city-wide commitment to this
application and the goals of the RTTT program. I look forward to the Department’s
consideration of OSSE’s RTTT application. [ am excited about the potential RTTT presents and
appresjate your support for strong education reform.

Kerri L. Briggs. Ph.D.
State Superintendent of Education

810 First Street, NE, 9th floor, Washington, DC 20002
Phone: 202.727.6436 e Fax: 202.727.2019 e www.osse.dc.gov



VI. SELECTION CRITERIA: PROGRESS AND PLANS IN THE FOUR EDUCATION REFORM AREAS
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(A) State Success Factors (125 total points)

(A)(1) Articulating State’s education reform agendaand LEAS’ participation in it (65 points)
The extent to which—

(i) The State has set forth a comprehensive andreohreform agenda that clearly articulates iegy@or implementing reforms in
the four education areas described in the ARRAI@pdoving student outcomes statewide, establishwsaa and credible path to
achieving these goals, and is consistent with pleeific reform plans that the State has proposemlitthout its applicatior(5 points)

(i) The participating LEAs (as defined in this &) are strongly committed to the State’s plardtareffective implementation of
reform in the four education areas, as evidenceléyoranda of Understanding (MOUS) (as set fortAppendix D) or other
binding agreements between the State and its jpatiicg LEAS (as defined in this notice) that irddy— (45 points)

(a) Terms and conditions that reflect strong commitnimnthe participating LEAs (as defined in this nejito the State’s
plans;

(b) Scope-of-work descriptions that require participgtiEAs (as defined in this notice) to implemenipalsignificant
portions of the State’s Race to the Top plans; and

(c) Signatures from as many as possible of the LEArsueadent (or equivalent), the president of thealschool board
(or equivalent, if applicable), and the local tearshunion leader (if applicable) (one signaturevbfch must be from ar
authorized LEA representative) demonstrating thereof leadership support within participating L&E@s defined in
this notice); and

(i) The LEAs that are participating in the Stat®ace to the Top plans (including consideratidrif@numbers and percentages (
participating LEAs, schools, K-12 students, andishis in poverty) will translate into broad statdsvimpact, allowing the State to
reach its ambitious yet achievable goals, overalllay student subgroup, ford5 points)

(a) Increasing student achievement in (at a minimumjlireg/language arts and mathematics, as reportdtiedyAEP and the
assessments required under the ESEA,;

(b) Decreasing achievement gaps between subgroupadingélanguage arts and mathematics, as reportdtedyAEP and the

D f

assessments required under the ESEA,;




(c) Increasing high school graduation rates (as defimekis notice); and

(d) Increasing college enroliment (as defined in tlnsae) and increasing the number of students wimopdete at least a year’s
worth of college credit that is applicable to amegwithin two years of enrollment in an institutiof higher education.

In the text box below, the State shall describeutsent status in meeting the criterion, as wallprojected goals as described in
(A)(1)(iii). The narrative or attachments shall alsiclude, at a minimum, the evidence listed bebowl, how each piece of evidencs
demonstrates the State’s success in meeting tteeion. The narrative and attachments may alsoudelany additional information
the State believes will be helpful to peer reviswEor attachments included in the Appendix, notte narrative the location wher
the attachments can be found.

Evidence for (A)(2)(i):
e An example of the State’s standard Participatindg INEOU, and description of variations used, if any.
e The completed summary table indicating which spepibrtions of the State’s plan each LEA is comeditto implementing,
and relevant summary statistics (see Summary Tabl@)(1)(ii)(b), below).
e The completed summary table indicating which LE&dlership signatures have been obtained (see Suniable for
(A)(D)(ii)(c), below).

Evidence for (A)(1)(iii):
e The completed summary table indicating the numbedspercentages of participating LEAS, schools 2kstlidents, and
students in poverty (see Summary Table for (A)(}1,)pelow).
e Tables and graphs that show the State’s goalsalbaerd by subgroup, requested in the criteriogetber with the supporting
narrative. In addition, describe what the goals Mdaok like were the State not to receive an awarder this program.
Evidence for (A)(1)(ii) and (A)(2)(iii):
e The completed detailed table, by LEA, that incluttesinformation requested in the criterion (se¢aided Table for (A)(1),
below).

D

Recommended maximum response length: Ten pagksi{egdables)




(A)(1)(i) DC's comprehensive and coherent reform agenda, with clear and credible path to goals

The District of Columbia (DC or the District) haseoof the nation’s most exciting, dynamic educatefarm agenda. With a solid trac
record of improvement, demonstrated experienagrimitg around low-achieving schools, and an unfededl vision and commitment t
make choices that benefit children, DC is on a fmilard closing the achievement gap and ensuratgetrery student, regardless of
where he or she is from, reaches high levels destuachievement. Furthermore, while there areyreeimools that have closed the
achievement gap, the nation needs a proof pothisoshccomplishment at a state level. DC is pos#ibto serve as this exemplar like 1
other state.

In both scope and scale, DC’s Race to the Top (RpEh combines with ongoing efforts to detail acredibly comprehensive schoo
reform effort, spanning early childhood to postesetary education, and with a reach of 91% of Ddipsishool students via
participating LEAs. Indeed, education reform antbiration are already underway in classrooms atissdDC, where the goals, like th
stakes, are high. Over the next four years, thei@isvill radically accelerate turning around lsvest-achieving schools and
significantly boost the achievement of its mid-aeing schools by harnessing the power and impdatimian capital and data-driven

instruction. Using its highest-achieving schoolsupport low achievers, DC will make best prastkgreat teachers and leaders the

norm. In particular, DC will pursue aggressive LEfervention, charter authorizer accountabilityd &tate support to turn around or
close the District's most chronically low-achievisghools. In the District of Columbia Public Scleo@CPS), Chancellor Michelle
Rhee has committed to leveraging Race to the Tagsfwith other resources and strategies to interwvemore than just the bottom 59
of DCPS schools — instead, her efforts will reaith the bottom 20% of DCPS schools, ensuring thiaatound focuses on a higher
number of low-achieving DCPS schools and ultimatedches more DCPS students.

35 DC LEAs comprised of 201 schools (out of 23théDistrict) have committed to RTTT participatidn.these participating LEAs,

every teacher and principal will be evaluated baseperformance, and these evaluations will be msaktisignificant personnel decisions

Student achievement will count for at least 50%eather evaluations. At the time of this submisgio®\Washington Teachers Union is

no
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tallying the votes on a groundbreaking teacherraotiwhich will push DC to the forefront of teacheofessionalism, in which student

achievement results drive both rewards and consegsién terms of employment. Effective teachelldbacome the standard in DC. The

State will support strong professional developrsgstems and effective teacher pipeline programte weacher certification programs th
fail to provide effective teachers will have thaiogram approval revoked. Moreover, all teachetlgpancipals in every RTTT-

at

participating school will have access to data neééalee an effective teacher and school leaderey ®C student and to ensure that every

student is held to (and meets) the high and rigoeapectations of the Common Core Standards. Medopenent, refinement, and use of

instructional improvement systems across all RTER& will be critical to DC’s achievement of its RT §oals and objectives. Finally,

students at all levels will have the opportunitgxplore the world of science, technology, engingeand math through a coherent network

of STEM learning opportunities.

DC’s path to success is clear and compelling bexthestrail has already been blazed. Over 10 ywgsa vibrant charter school
movement in the District — started in response ¢hranically under-performing DCPS system — sovedinitial seeds of reform,
creating pockets of education innovation and a@n®nt. In 2005, the District built upon early refoefforts by adopting new an
more rigorous state academic standards that reisdolr for student achievement. These standaedsoav recognized as among
the strongest in the nation. Catalyzed by mayadeddver of the school system in 2007, the Distigtowing reform culture and

momentum has catapulted to new levels.

DC'’s starting point for reform is important to umsi&anding its current trajectory. In this city-gtaff just over 72,000 public schog
students, only 38% of elementary school studestsdeat grade-level proficiency in reading in 20Die statistics for math were
more sobering, with only 31% of elementary schoadients achieving grade-level proficiency. Perfarosaamong secondary
students was no better, with only 35% and 33% acigegrade-level proficiency in reading and ma#spectively. Moreover, a
2006 report by The Bridgespan Group found thattless half of DC’s ninth-graders (43%) graduatedrfrhigh school within five

—d

years. Those that did required remedial classss;tlan 10% completed college within five yearkigh school graduation.




Unsurprisingly, from 1985 to 2005, enrollment in [PAblic schools dropped by more than 10,000 stsdastfamilies fled the
educational system for DC private or parochial sthcas well as other neighboring public schodirdis that offered the hope of
more promising education options. DC became a maltiexample of the moral abomination of the acheset gap. Drastic actior
needed to be taken, and has been taken, to rehesskecline.

Today, Secretary of Education Arne Duncan callseD@eacon of hope.” For the first time in decaag#spliment in DC schools is

beginning to rise, as the exodus of departing stisdeas been curtailed. More importantly, studehtewement is growing at
incredible rates; DC saw gains in both math andingaon the 2009 NAEP exam. In just two yearses@@07, student proficienc
on the state assessment has improved across batbrgbry and secondary populations, with approxiyndb% of students

achieving proficiency in both reading and math figmn 36% in reading and 31% in math in 2007). Etlenpersistent black-white

achievement gap has begun to close. The Januafyiflie ofJ.S. News & World Reporeported, “In the past two years, the
achievement gap between white and African-Amergtadents [in DCPS] has closed from 70 percentagesim 50 percentage
points.” Although there remains much work to bee&ldhe tide of education reform in DC is turningaipositive direction.

This upward trajectory can be attributed to a lealdcation reform agenda. Over the past decade, D@®Benefitted from
external pressure from a robust charter sector afidependent LEAs, where many high-achieving sishdeliver dramatic results
with high-needs student populations. Indeed, D@&ter sector has accomplished what it was orilyirtainceived to do: to
pressure the traditional system to improve thratggbwn example of achievement. Mayoral takeovddGPS in 2007 enabled D
Mayor Adrian Fenty to establish a separate, stetate agency. He also appointed Chancellor Miclittiee to take the helm of tf
still-lagging DCPS system and to lead an aggresspemda of system reform and school turnaroundhigoint, Chancellor Rhe|
and her team have worked relentlessly on behd®#&tudents. Among their ground-breaking humantabpiitiatives, they
developed IMPACT, which this past school year begaluating teacher effectiveness based on stgglenth and removing
chronically ineffective teachers and principalsa@tellor Rhee and the DCPS team have delivereyd &adll encouraging results.

~
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The opportunity now presented by Race to the Tepesoat a crucial juncture for the District. Othdyan jurisdictions have show
the incredible difficulty of maintaining reform m@mntum in ways that generate long-term, sustainabig integrated system-widg

outcomes. Few districts, if any, have managed stasuthe pace of initial (Years 1-3) educatiomref. While DC’s political will

is in place and critical groundwork for reform hmeen laid, there is still much to be done. At teeytime when reform fatigue

becomes a risk, DC needs to accelerate effortatotain — and grow — its upward trajectory. RactheoTop presents an

unprecedented opportunity to infuse new energyrasdurces where they are most needed, to helptpedbistrict “further,

faster.” RTTT can be an important vehicle to enghat DC reform, much of which aligns directly wRTTT goals, continues to

produce dramatic improvements to student achieveamhsystem performance. DC and its cutting-edg&d.intend to take

advantage of a RTTT award to accomplish the folhgystatewide performance objectives:

Increase statewide DC Comprehensive Assessmer@rByBIC-CAS) performance by 5 percentage pointygar
Close the minority achievement gap by 5 percenpagats per year
Close the poverty achievement gap by 3.5 percengamgs per year over the next four years

Increase National Assessment of Educational PredMAEP) scores by 10 points over four years, garavement that
will surpass the highest four-year student achi@mrgains made by any urban district in 2009 TWiddan District
Assessment (TUDA) report scores

Raise high school graduation rates by 3 percergags per year

Increase college enrolliment by five percentagetpqier year and develop a baseline set of collegeskd data from
which DC will soon measure the college-readineske@e credit accumulation, and college completates of its student

DC has demonstrated that its primary commitmetd its students. Its reforms demonstrate alsottigatore components of

change promoted by Race to the Top can and witlywe a dramatic, positive, and sustainable impastwdent achievement. DC

is committed to producing results that serve astmnal model for urban educational reform.

D
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DC’'s RTTT reform agenda supports the Theory of @eawutlined below, demonstrating a fundamental comemt to: (1)
decrease the number of low-achieving schools,Hi#) mid-achieving schools to higher levels of asl@ment, and (3) increase th
total number of high-achieving schools across tiaeS Critically, high-achieving schools will beadsto support efforts at the
lower levels through the sharing of best practaes leadership, tools, and lessons learned. ©eisda will leverage the four
assurance areas outlined in the RTTT notice an@ dhanges needed to redesign DC’s portfolio odaskbptions available to its
students. Ultimately, DC seeks to move to a padafsystem of high-achieving schools that will addréhe needs of all DC
students. In doing so, DC will reach its ultimadéorm goals of eliminating the achievement gapl@wbming the highest-

performing jurisdiction in the country.

DC’s RACE TO THE TOP THEORY OF CHANGE

DC Today DC Under RTTT

- Disproportionate concentration of low- « Dramatically reduce nhumber of low-achieving
achieving schools schools via turnaround efforts
- Few existing models of high achieving schools « Increase number of high-achieving schools

- Raise overall system performance

DC under RTTT
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DC's efforts to achieve a new portfolio of schoaisl ensure a higher proportion of high-quality edioc options for DC students
will build on the bold work already being done thghout the District, much of which aligns with RT$Teform assurance areas.

Table Al1.1 Current Practice and Plans by Assurancérea

Assurance

Current Practice

Race to the Top Plans

Standards and

DC'’s state standards are among the strongest Move swiftly to adopt the new Common Core Standandth

human capital pipeline

Teacher evaluations that use student growth

as a primary component are being informeg
by DCPS

Human capital decisions such as targeted
intervention, additional compensation and
dismissal are becoming enabled by
evaluations

] e

Assessments in the nation, having received a grade of “A" the meeting date for the State Board’s approvabaly set
from Stanford University’$ioover Digest ¢ Create new summative assessments aligned withaher©on
Many DC schools (but not statewide) have Core Standards with non-RTTT funds, with a conaantof
interim assessments aligned to summative states
assessments, providing real-time informatior Require LEAs to use interim assessments that willligned
about student strengths and weaknesses with the Common Core Standards
Data System Instructional improvement systems exist in| e Fund the development of instructional improvemensteims for
to Improve DCPS and in several charter schools LEAs that lack sufficient systems to support dataesh
Instruction Data-driven instructional practices are instruction
beginning to proliferate across the District | ¢ Fund capacity-building for school-level data aneslys ensure
that student data are analyzed and used to impmetreiction
Great Teachers DC has extensive experience working with pe Hold all certification providers, including alterhae providers,
and Leaders large local network of national partners to evaluations based on graduates’ effectivenesgygm
Alternative certification providers for teachers approval will be subject to revocation if gradupégformance
and principals contribute significantly to DC's does not meet DC standards

Build and support stronger pipelines for effectisachers and
principals

Require all participating LEAs to have evaluatiamplace for
principals and teachers based on at least 50%rgtgd®mvth
Support human capital decisions based on evalstioough
investment in systems for decision-making, as all
professional development systems aligned to evahmst
Create professional development collaborativesippart the
dissemination of teacher effectiveness acrossysters
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Assurance Current Practice Race to the Top Plans

School e DC has an established track record of closing Adopt a statewide definition of “persistently loweshieving”
Turnaround low-achieving schools schools and ensure that turnaround plans existlfechools in
e Each of the four RTTT turnaround models has this category
already been used in DC schools ¢ Fund planning and support efforts of school turnatbteams

Through the execution of DC’s Race to the Top pl#ms District envisions dramatically altering aisrrent portfolio of schools by

1. Drastically reducing the number of low-achieving skools through the implementation of intervention modwlsh as
school closure, restart, and turnaround. Effortsaapitalize on DC’s unique political will and gesnance structure to
intervene in persistently low-achieving schools sm@lind the planning and sustainability of schmoharound efforts. DC’s
turnaround efforts will be modeled after leaderstaaching, and collaborative structures proveeatiife in high-achieving

schools.

2. Shifting all middle-range schools to higher levelsf performance through the implementation of standards-based
curriculum and assessments based on internatiebalighmarked Common Core Standards. Efforts willage data, tools,

and training to improve instruction; accelerate hnmapital strategies (including the compensatfdnighly effective

U7

teachers, the targeted intervention for mid-raegehers, and the removal of ineffective teachargj;ensure strong pipelines

=y

of effective and highly effective teachers and @pals. Additional support will be provided by higlshieving schools throug
targeted sharing of and training on what works.

3. Identifying and expanding/replicating high-achieves: through the implementation of strategies to pasihigh-achieving
schools as anchors for professional learning conitsnaallaboratives that lift up middle-range schadtfforts will support in-
house teacher pipeline programs and grant priadtgss to facilities. LEAs will be encouraged tpasd or replicate their
highest-achieving schools in order to expand quaéiats for students and share best practicesgiwot DC.
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The District’'s RTTT Theory of Change is predicatgubn collaboration and replication of bold and effilee practices, as well as

the study and continuous improvement of such grastin pursuit of excellence. DC will leveragedigerse portfolio of schools to

raise student achievement by increasing the nuofteudents being served by high-achieving schaalt) traditional and charte
With this overall outcome in mind, DC has estal@dlambitious goals and performance measures faretktefour years (outlined
in Appendix A1.1).

DC’s UNIQUE CHARACTERISTICS POSITION THE STATE FOR RACE TO THE TOP SUCCESS

As a city-state in the nation’s capital, DC is wadrom all other RTTT applicants. Its size, ediwwagovernance, and reform
structures enable aggressive change at the stalehat is able to reach individual schools, aglasms, and students with great
speed and impact. DC’s Theory of Change and ungesmted momentum of recent reform progress positiea$tate as a high-
impact site for RTTT investment. DC enrolls over(® students in a little over 200 schools, witd vast majority of students
represented by LEAs that have committed to padteipn RTTT. The simple truth is this: in DC, Racehe Top funds will go

“further, faster” than in any other state, enabling District to make dramatic change for as manyng lives as possible. DC is an

innovator in areas of human capital recruitmerniengon, and training; charter school innovatiod anoperation; and school
turnaround. As well, the District of Columbia ofdvoth the experience and political will to demeoatst the feasibility of achievin
exceptional outcomes backed by a strong reformdsgand aligned leadership and support. The lifaatbrs that position DC for
success is long indeed, including a vibrant chaeetor, a head start on reform under mayoral obritnproved state-level
capacity, a supportive network of leading local aatlonal partners, and District-wide urgency abthre work that remains to be
done.

Vibrant Charter Sector. DC has benefited from a long history of being hdmene of the nation’s most vibrant public charter
school sectors. The Center for Education Reforrf@B0Zharter School Law Ranking and Scorecaitgés DC as having the

“strongest of the nation’s 40 charter laws” andegiDC’s charter school law an “A” grade. Likewidg National Alliance for
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Public Charter Schools recently released a stualydbmpares state charter laws from 40 statesaamhed Washington, DC'2
among states, notably for being a “leader in tlafeéde most critical challenges facing public ckadchools: operational
autonomy, operating funding equity, and facilisegpport.” Importantly, the operational autonomycbérters allows DC's RTTT
plan to be more creative, if less uniform, thareotstates. Many of the initiatives developed mstate plan reflect the ability for
individual LEAS to innovate and meet reform objees in ways that best suit the unique charactesisii their particular school
size, program, and student population. Chartevashn DC are not typical district-style LEAs — myaare single-school LEAS
with school populations of less than 300 studeAissuch, statewide, top-down reform approachasod@lways benefit the
students in these schools; thus, the District’s Ra@pplication is designed to serve these schoolatol considers this dynamic
deliberately throughout.

DC’s charter community is managed by the DC Pubharter School Board (PCSB), an independent DCagend the District’s
sole authorizer of public charter schools. PCSBsaes all the District’s nearly 100 charter scleashpuses, with the mission to
provide quality public school options for DC stutieand families through a comprehensive applicaterew process, effective
oversight, meaningful school supports, and actiakeholder engagement. PCSB brings accountamliy@’s charter school
community, with a history of approving only 38%adf applicants and closing underperforming schdol2009, PCSB launched
its Performance Management Framework (PMF), wisalsed to evaluate all DC public charter schoaism@bing to common
academic and non-academic measures, includingrgtgdawth. While the PMF is relatively new, it isibg watched as a potential
national model for charter school accountabilitgd snpport.

Nationally, charter schools were created to engminanovative practices that could carry over bwaader set of all public
schools. While that vision has yet to be realizedther states, DC made this theory a reality:rmfa networks of reform-minded
education colleagues exist across all District LE#®] best practices — whether around using datapmve instruction or
maximizing the potential of alternative preparatmograms — are shared through robust formal afodnmal networks. Non-profit
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organizations that work in both DCPS and publictgra_EAs support collaboration through schooltgigind training that
facilitate the dissemination of best practices. DRTTT application reflects DC’s vision for raisib§A collaboration to a new
level, where formal and informal collaboration vabntinue through task forces focused on key issaaeected to the RTTT
assurance areas. Furthermore, ongoing collaboratmng leading national educators from DCPS, tlstribi's charter LEAS, and
local and national partners will drive exponenggedwth in DC student achievement.

Mayoral Control. DC is only one of just over a dozen US cities mak the public school system is managed undeadispices of
mayoral control, and the District is the oshate with mayoral control covering the majorifyte students. Since 2007, mayoral
control has played a critical role in eliminatimgdmented school authority across multiple entaied accelerating much needed

reform efforts. In his first action under mayorahtrol, Mayor Fenty appointed Michelle Rhee, a iegeducation innovator and

change agent, as Chancellor of DCPS. Becauseitheoelocal school board, accountability and decisnaking at DCPS are now
streamlined, catalyzing an unprecedented levedfofm in DCPS, particularly in priority RTTT are&r example, under mayora

control, DCPS was able to launch the Teaching aairiing Framework and an aligned IMPACT evaluasigstem for all
teachers. IMPACT, a system for evaluating educaffectiveness based in large part on student grdvath created a laser-like
focus on increasing teacher effectiveness in a unebke way, on targeting professional developmadtsapports to those areas
most in need, and in moving ineffective teachetsodthe system. Turnaround work has been take®tolevels with the creation
of DCPS’s Office of School Innovation, now headgdlbsh Edelman, who formerly oversaw Chicago’s watiwe turnaround
efforts. In parallel to this progress in critical RT assurance areas, the conditions of schooitfasil- for too long the most
visually striking sign of DCPS’s failing school $gs — have improved dramatically under an ambitimoslernization plan
executed by a separate facilities agency that repmthe Mayor. Ultimately, mayoral control hagberitical to DCPS’s recent
progress because it ensures the political willtapdievel accountability necessary to make thddliff decisions required to

promote bold education reform.
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Improved State-Level Capacity. The Office of the State Superintendent of Educa@8SE) was created in 2007 as the State
Educational Agency for the District of Columbia.e@ted as a means of strengthening state-level atamwlity and support for
local education reform initiatives in DCPS and Dt@uter schools, OSSE is overseen by Dr. Kerri Byigige former Assistant
Secretary for Elementary and Secondary Educatitimeii.S. Department of Education, who was confitae the District’s State
Superintendent of Education in June 2009. Supeleet Briggs brings to DC a wealth of knowledge erperience regarding

-

education policy and federal education laws, re@uia, and policies. Dr. Briggs reports to Mayonfyethrough the Deputy Mayo
for Education (DME), Victor Reinoso, whose officeeosees the District education reform agenda aatececoordination among
DC agencies. The DME also works to ensure alignroereform efforts and access to all available sgovernment resources
to support school improvement. A State Board ofdation (BOE) — also created in 2007 — approveg steéddemic standards and
the State’s accountability framework. The BOE asoves as an advisor to OSSE on certain statedewuehtion policies (see
Appendix Al.2 for an organizational chart that mat$ the relationships between DC’s education dgendRace to the Top
funding will provide an opportunity for the recgntbrmed OSSE to continue to improve its capacitg eole as the state-level

partner for education reform.

Supportive Partners. Washington, DC, as the nation’s capital, is attigy attracts significant human capital talent laigti-quality

partners. Preeminent universities conduct renoweatership work, upon which the District will caghice for principal leadership
training. Within P-12 education reform, DC attrabis nation’s leading education organizationspiticlg Teach For America, The New
Teacher Project, and New Leaders for New Scho@syraf which have long-standing relationships waititiple DC LEAS. The
District is supportive of cutting-edge initiativeghich make it an attractive location for newer@ation ventures, such as the Center for
Inspired Teaching, Wireless Generation, and thae&elment Network. In addition, DC has a strong @mimitted base of private
philanthropists who have funded pilots of numeraitgtives that RTTT funds seek to scale. Morepit leaders are in constant

contact with a strong cadre of national educatimght leaders across all four RTTT assurance,aedgsg on these partners to

provide critical feedback on DC’s educational refafforts in order to ensure that they are conlstagfined and strengthened.
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Urgency Around Work Still to be Done. DC’s reform vision is grounded in the core beltadttall District children can — and will -+
achieve at levels comparable to or better tham thgher income and suburban peers. DC knows whakes to ensure that
students in high-poverty, high-minority schoolsed, as it has exemplary schools — like Barndrdii&ynes, KIPP: Key
Academy, and Thurgood Marshall Academy — as modtiajgortantly, DC knows that experience providesigale lessons learned
that, when applied, deepen the chances of futweess. DC students have not yet reached accepafigiency levels, neither
relative to peers in affluent suburbs or other ¢oes nor to ensure universal student successliege, career and life. RTTT is
needed to continue DC’s trajectory of achievemeudtwill be used as a driver to continue to impletretrategies for
improvement, or, when necessary, intervention Veirachieving schools and ineffective leaders amdjams.

Al(ii) Articulating DC'’s education reform agenda and LEAS’ participation in it: LEA commitment

LEAs are at the forefront of reform in the Distriahd OSSE has embraced their energy and dynamideveloping a compelling
agenda for this application. To create the bolgidraeform plan outlined herein, DC engaged LEAstighout the entire
application process. Crafting RTTT priorities andns involved diverse workgroups organized acrbeddur RTTT assurance
areas, with LEA representatives comprising more thelf the individuals engaged in this work. Foample, the turnaround group
brought together representatives from OSSE with $ Edrrently engaged in the hard work of schooldtwand. The human
capital working group — which helped shape theovidor the Great Teachers and Leaders sectionuded representatives from
OSSE, as well as the Deputy Chancellor for DCP8 tlaree heads of high-achieving charter schools &fpertise in recruiting
and training great teachers and leaders. Ovenalcbllaborative approach is indicative of DC'tegrated vision for RTTT
implementation, whereby OSSE will leverage the matione and innovation occurring in high-achievingeals to raise the bar
statewide. It also ensures that participating LBPesstrongly committed to the State’s plans (inicigglans for effective
implementation) given that plans were informed lmyking groups’ visions for what is needed to exeauccessful reform in DC
As such, LEAs are eager to put RTTT funds to immaduse to support planned innovations.
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To this end, 35 LEAs serving over 65,000 studemt®1% of DC students) have sighed Memoranda okttstdnding (MOUS)
indicating their willingness to participate in DRI TT activities. [See Appendix Al.3 for the DCSsion of the MOU, which
includes an additional signature line for the Wagton Teachers’ Union and no line for a board afoation signature, and
Appendix Al.4 for the version of the MOU that applto all other non-unionized LEAs. Both MOUs alentical in terms and
substance.]

(A)(2)(ii)(a) and (b) LEA commitment: Terms, Conditions and Scope of Work

The shared commitment to bold reform is clear ammbmpromising in DC’s Memorandum of Understandiegneen the State ar
participating LEAs. By signing the MOU, LEAs comntat ground-breaking work across all four RTTT aasge areas. DC
established a high bar for RTTT patrticipation, liegqg implementation of every reform element owlinin the RTTT MOU. This
requirement ensures that participating LEAs ar@lgemmmitted to a comprehensive vision for chaimgerder to maximize the
impact of RTTT funds. These required elements ohel(but are not limited to) the following:

Standards & Assessments

e Create a plan for aligning curriculum with the CoamCore Standards and consortium-developed assetssme

e Implement interim assessments in grades 3-10 that @SSE-specified criteria and are aligned to comstandards
¢ Provide in-school training and professional devaelept on common standards alignment

¢ Organize school community meetings to explain comstandards and assessments

Data Systems to Support Instruction

e Support the State in fully implementing a statewawsgitudinal data system by providing data to OS&Eneeded
e Develop a local instructional improvement systemdtect, analyze, and use data to improve instract

e Use data to improve instruction (through use o&lagstructional improvement systems, professialeskelopment on the
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use of data to improve instruct, and availability of data to researcl)
e Provide teachers with regularly scheduled plantimg for using data from interim assessments trmfinstruction

Great Teachers & Leaders

Partner with high-quality pathways for aspiringdiears and principals

Improve teacher and principal effectiveness basegenformance by:
0 Measuring student growth with a common growth meadeveloped by a Student Growth Task Force

o Designing and implementing evaluation systems et OSSE-defined criteria, including 50% tied tovgh in

student achievement

e Conduct annual evaluations (to support individwadiprofessional development; to inform compensapoomotion,

retention, and removal; and to inform tenure an@libicertification)

¢ Analyze and develop a plan to improve equitabl&ibistion of effective teachers and principals @hhpoverty and/or
high-minority schools and in hard-to-staff subjestsl specialty areas, as applicable

¢ Provide effective support to teachers and prinsiplalough quality professional development thatasitored for
effectiveness

e Report teacher effectiveness to OSSE

Turning Around Lowest-Achieving Schools
e Agree to implement one of four approved turnaronmadiels for schools that match the OSSE definitibpensistently
lowest-achieving schools

The table that provides detailed information ongh#icipation of each participating LEA can beridun Appendix A1.5. As

outlined in the MOU, all participating LEAs mustgpare an agreement that will be incorporated mttaiched to a final scope of
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work and submit it to the State within 90 daysafie RTTT award. This agreement and final scopgark must be approved by
the State as being in alignment with the state Rpl&n, and must describe the following: specifialgpactivities, timelines,
budgets, key personnel, annual targets for keyopmegnce measures, and ways in which funds fronr éekderal programs and
from state and local sources will be used to sugperplan. The work plan must be consistent WithitEA's preliminary scope o
work in the MOU, with the approved state plan, anith further guidance that the State may providee Btate will approve LEAS
for funding based on the scope and quality of sttleohiwork plans. LEAs have also committed to: pawstd a specified website a
non-proprietary products and lessons learned fromatives supported by RTTT funding; participatimggrant evaluations;
providing data to OSSE, as requested; and implanggetite reform plan, among other elements.

(A)(2)(ii)(c) LEA commitment: Signatures

As is evident in the attached MOU signature pab€ss RTTT application is supported by multiple staklders that represent a
diverse set of District constituents. The signatutemonstrate:

e Commitment from Mayor Fenty (Mayor of the DistraftColumbia) and DCPS Chancellor Rhee

e Commitment from the superintendents and Presiddri@eards of Trustees for 30 charter LEAs

(A)(2)(iii) Articulating State’s education reform agenda and LEAs’ participation in it: Broad statewide impact

LEA participation in the District’s Race to the Tplan covers 91% of DC public school students uiditlg 96% of the total
students in poverty. LEA participation is undoultyestrong and far-reaching. Specifically, DC’s RITparticipation includes 35
LEAs, 201 schools, 5,800 teachers, and 65,734 istsidé7,151 of whom are students in poverty. Thisages to nearly 2/3 of DC
LEAs, 87% of schools, over 90% of teachers, and 81%budents in the state, as well as 96% of tta sbudents in poverty. DC’S
impressive RTTT participation rate is due in no Bipart to the rigorous deliberations, collaboratiand hard work of the

District’'s LEAs that helped develop DC’s Race te fop plan. Such broad participation will increBs&s ability to achieve its

i
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four-year goals in a way that will have a truly broaatetvide impact on student achievem

It is important to understand the breadth and sobh& As that have signed on in the context ofaestvith only one traditional
school district. Statewide impact should not beasoeed only by the number of LEAs participatingestrDC charters have an
average size of 485 students for the entire LEALth® 23 LEAs that chose not to participate, atl bare single-school LEAs. Of
the non-participating LEAS, 2 are closing at thd ehthis school year and 7 are not Title I-eligilaind therefore would not receive
direct-to-LEA funding under RTTT. These schoolséhanany legitimate reasons not to participatepiticlg their size, their niche
program specialty, and their capacity to pioneef Rlevel reforms. In fact, 2 of these LEAs servdycadults or early ages, 1
serves only special education students, and 2 sdtemative education populations. The averagellement of a non-participating
LEA is 276 students (compared to 608 for the avegyticipating charter LEA). Because of thessaag, the scale and scope of
this application does not make sense for themgedrascale reforms, like those envisioned under RTidy not be aligned with
their current needs.

RTTT will also have an important impact on DC’stetaducational agency, OSSE. As a new organiza@i&SE is still positioning
itself to support LEAs effectively in their reforafforts. OSSE will use RTTT funding for specifidagts to improve its data

collection and systems capabilities, as well asttengthen the SEA’s grants management systemgrandsses. OSSE will also
reorganize to support certain functions relateRdce to the Top and, specifically, to support stimprovement initiatives where
LEAs require explicit state support.

(A)(2)(ii)(a) Broad statewide impact: Increasing student achieveant

One of the State’s most ambitious performance taligego increase student proficiency rates ovemtxt four years in math and
reading by 5 percentage points annually (20 peaggnpoints overall) on the state assessment. Syralmbitious goals are in

place for the National Assessment of Educationagferss, on which DC aims for an increase in NAERexcby an average of 10
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points in both math and reading, an improvemeritwlmauld surpass the largest four year gains acHiéyeany urban school
district on the most recent TUDA reports: the 200%th Report and the 2009 Reading Report.

As part of its aggressive rollout of the Common€8tandards, in 2012 DC will transition to a sligimodified version of its
summative assessment (DC-CAS), which will be alipwéh the Common Core Standards. A consortium-ldgesl common
assessment will be available 2014-2015. DC wilb a®rk to secure a student achievement baselinemasule data comparability
across the years of these assessment transitibeagollowing tables present the projected four-ystadent achievement growth on
the DC-CAS and NAEP under RTTT funding. A more dethbreakdown of this analysis, including growthdubgroup, can be
found in Appendix Al.6. Additionally, DC expectat®for growth in the absence of RTTT funding carfdusd in Appendix
Al.7.

Table A1.2 DC-CAS Projected Results through 2014

STATEWIDE ESEA GOALS - Percent of Students ScoringProficient or Advanced (2009-2013)

Proficiency Gain
2009 2010 2011 2012 2013 (2009 — 2013)
Reading 45.3% 51.0% 56.6% 62.3% 68.0% 22.6%
Math 44.8% 50.4% 56.1% 61.7% 67.4% 22.6%
*Goals are displayed in bold Source: OSSE websitevw.nclb.osse.dc.gov

Table A1.3 NAEP Projected Results through 2013

STATEWIDE NAEP SCORE GOALS (2007-2013

2007 2009 2011 2013 4 Year Gain 6 Year Gain
4" Grade Reading 197 202 208 213 11 16
4" Grade Math 214 219 224 229 10 15
8" Grade Reading 241 242 246 252 5 11
8" Grade Math 248 254 259 265 11 17
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*Goals are displayed in bold.
Source: National Assessment of Educational Proghtlgs//nces.ed/gov/nationsreportcard/naepdata/

As mentioned earlier, maintaining a steep upwaj@d¢tory of reform progress grows more difficulclegear. In the context of
nationwide urban school district reform, these g@almittedly push the envelope of reasonable eapews. Yet this is exactly the
point. RTTT is needed because DC’s education refeaalership has proven its potential and is pustiiadpoundaries of what can
be accomplished with limited time and resourcess; & reflection of Secretary Duncan’s “educatiavomshot.” Under RTTT, DC
will demonstrate what is achievable.

(A)(2)(ii)(b) Broad statewide impact: Reducing aclievement gaps

Unequivocally, the District aims to become theanais first urban education system to fully elimimdbe achievement gap. In
addition to targeting overall student achievemBx@,has focused efforts on two relevant achievergaps: the minority
achievement gap and the poverty achievement gapblBlek/Hispanic-white achievement gap, the starke$e District, has
closed considerably over the past four years, gathls to close the gap by an additional 20 pergenpaints over the next four
years. Additionally, DC plans to close the achiegatgap between low-income and non-low-income stisdey a minimum of 3.5
percentage points per year. The poverty achievegeis a critical metric in a city where 94% afdsnts are minorities, and it
has widened slightly over the past three yearssi@dpboth the race and poverty gaps will be possiimough Race to the Top, as
the schools in participating LEAs reflect a strdmage from which to advance the achievement of bldidpanic, and economically
disadvantaged students. A more detailed breakddwmsoanalysis, including achievement gap goalsudygroup, can be found in
Appendix Al1.6. Additionally, DC expectations fortgwoup achievement gaps in the absence of RTTTifgrwan be found in
Appendix Al.7.
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(A)(2)(iit)(c) Broad statewide impact: Increasing high school gradation rates

High school graduation rates are an important measiustatewide educational success. RTTT reformisecelerate this growth
by: (1) moving rapidly to turn around strugglingssadary schools, which account for a large proportf the District’'s lowest-
achieving schools; (2) focusing on over-age/undedited (or “off-track”) students through inter-LEsdllaboration and
partnerships that enable these students to catehtiupheir peers and to graduate with proficieranyg (3) ensuring that teachers
and parents have access to quality data aboutrgtualed schools to help ensure that students ateketrack toward high schog

graduation. With RTTT reforms in place, DC anti¢ggman increase in the high school graduationmatE? percentage points over

baseline measures by 2013 (without RTTT funding,e@ects a graduation increase of 5 percentagéspois secondary schoo
are fully transformed, DC expects this growth tatame at an even higher rate beyond 2013. Althddghs transitioning from
the National Center for Education Statistics (NCH&ver” rate (e.g., students who “leave” the sdlgystem) to a four-year
adjusted cohort graduation rate, the State witlkigraduation using both methods throughout tieedffthe grant in order to
monitor performance gains adequately.

(A)(2)(ii)(d) Broad statewide impact: Increasing college enrollmg and credit earned

Every graduating student in DC must be prepareduocess in college, career and life. A key Dispriority through Race to the Top Is

the engagement of a secondary school/universityortam dedicated to improving the linkage betwieigh school exit requirements
and college entrance criteria at DC's elite uniteis In addition, the Double the Numbers (DTNakt@n (described in Section A3)
will provide ongoing programs such as College Awass month, the College Access Providers RoundeimdeConsortium
Ambassadors (college students who meet with higbddstudents to talk about college experiencd®.0TN coalition will also

continue to provide access to financial aid andlsckhips, administer a college-going website aesidgor middle and high school

students, and support important initiatives sudd@BS’s transcript audits and the use of individmatuation plans and the University

of the District of Columbia’s student retentiorastgies.
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Increasing college enrollment and college creditaed are also overarching goals of DC’s reforaisgy. Currently, OSSE
collects college enrollment data from DCTAG (DCfian Assistance Grant Program), a program thatigesvgrants to over 809
of graduating DC high school seniors, and othehdrigeducation grant programs. Though not compilleése data serve as a
measurement baseline. Through the Statewide LatigaUEducation Data (SLED) system (described ictiSe C1), OSSE is
incorporating these data to better enable OSSEac¢& tollege enroliment data for DC graduates, Withultimate goal of
monitoring student achievement from elementary sctiwough college completion. OSSE anticipatésing the number of high
school graduates who enroll in college by 5 pemgapoints a year (the current DCTAG reported nuns@9%). This number is
significant because DC will increase college emnelit rates at a higher rate goal than the Statkigtian rate goal (3 percentage
points a year). Without RTTT funding, college diment is projected to increase by 2 percentagetpqer year.

OSSE also aims to increase the percentage of ecdlegpllees who earn a year’s worth of collegeitieithin 24 months of
enrollment by 10 percentage points over four ygdiise DCTAG figure for percent of college freshnteturning for a second
year, DC’s best proxy, is 78%). Without RTTT fumglj this rate will increase by 4 percentage paney four years. A more
detailed breakdown of these analyses can be fouAgpendix A1.6. Additionally, DC expectations fgmowth in the absence of
RTTT funding can be found in Appendix Al.7. [Notliee above goals are informed in part by resultsrst over the last 15 years
by College Summit, the US’ largest non-profit teapports a wide range of low-income and high-mig@athool systems in
efforts to increase college enrollment rates. D€ gatnered with College Summit since 2004.]

Summary Table for (A)(1)(i)(b)

Number of LEAs Percentage of Total
Elements of State Reform Plans Participating (#) | Participating LEAs (%)

B. Standards and Assessments

(B)(3) Supporting the transition to enhanced stastsland high-quality
assessments

35 100%
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C. Data Systems to Support Instruction

(C)(3) Using data to improve instruction:

(i) Use of local instructional improvement systems 35 100%
(i) Professional development on use of data 35 100%
(i) Availability and accessibility of data to rearchers 35 100%
D. Great Teachers and Leaders
(D)(2) Improving teacher and principal effectivenéssed on performance:
(i) Measure student growth 35 100%
(i) Design and implement evaluation systems 35 100%
(i) Conduct annual evaluations 35 100%
(iv)(a) Use evaluations to inform professional depenent 35 100%
(iv)(b) Use evaluations to inform compensation,mpotion and retention 35 100%
(iv)(c) Use evaluations to inform tenure and/oft adrtification 35 100%
(iv)(d) Use evaluations to inform removal 35 100%

Elements of State Reform Plans

Number of LEAs
Participating (#)

Percentage of Total
Participating LEAs (%)

(D)(3) Ensuring equitable distribution of effectiteachers and principals:

(i) High-poverty and/or high-minority schools 35 100%

(i) Hard-to-staff subjects and specialty areas 35 100%
(D)(5) Providing effective support to teachers andcipals:

(i) Quality professional development 35 100%

(i) Measure effectiveness of professional develepm 35 100%
E. Turning Around the Lowest-Achieving Schools 35 100%
(E)(2) Turning around the lowest-achieving schools 35 100%

Summary Table for (A)(1)(ii)(c)

Signatures acquired from participating LEAS:

Number of Participating LEAs with all applicablgsatures

34
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Number of Number of

Signatures Signatures Percentage (%)
Obtained (#) | Applicable (#) | (Obtained / Applicable
LEA Superintendent (or equivalent) 35 35 100%
President of Local School Board (or equivalenapplicable) 30 30 100%
Local Teachers’ Union Leader (if applicable) 0 1 0%

Summary Table for (A)(L)(iii)

Participating LEAs (#)

Statewide (#)

Percentage of Total Statewide (%)
(Participating LEAs / Statewide)

LEASs 35 56* 63%
Schools 201 23C 87%
K-12 Students 65,73¢ 72,082 91%
Students in poverty 47,15!: 49,137+ * 96%

* Total LEAs is adjusted to account for 2 LEAs closinghe end of the 20(-2010 school yee

** Enrollment for participating LEAs and statewidember of students based on audited enrolimentdgyfor School Year 2009-

2010.

*** Statewide number of students in poverty cal¢athusing the % of students in poverty for 2009201

Detailed Table for (A)(1)

See Appendix Al.5 for detailed information on tlaetigipation of each participating LEA.

(A)(2) Building strong statewide capacity to implenent, scale up and sustain proposed plarf80 points)

The extent to which the State has a high-qualigralV plan to—

(i) Ensure that it has the capacity required tolénmnt its proposed plans by{20 points)
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(a) Providing strong leadership and dedicated teanmptement the statewide education reform plansStia¢ée has
proposed,;

(b) Supporting participating LEAs (as defined in thigioe) in successfully implementing the educatiefoimm plans the
State has proposed, through such activities asifigiag promising practices, evaluating these piad’ effectiveness,
ceasing ineffective practices, widely disseminating replicating the effective practices statewiddding participating
LEAs (as defined in this notice) accountable fargress and performance, and intervening where sa&ces

(c) Providing effective and efficient operations andgasses for implementing its Race to the Top dgresiich areas as
grant administration and oversight, budget repgrand monitoring, performance measure trackingrapdrting, and
fund disbursement;

(d) Using the funds for this grant, as described inStae’s budget and accompanying budget narratvaccomplish the
State’s plans and meet its targets, including wheasible, by coordinating, reallocating, or remsipg education funds
from other Federal, State, and local sources gdhbg align with the State’s Race to the Top goatsl

U7

(e) Using the fiscal, political, and human capital ieses of the State to continue, after the periodiding has ended,
those reforms funded under the grant for whichaghgevidence of success; and

(i) Use support from a broad group of stakeholdersetter implement its plans, as evidenced bystrength of the statements or
actions of support from—0 points)

(a) The State’s teachers and principals, which inchigeState’s teachers’ unions or statewide teadsarcaations; and

(b) Other critical stakeholders, such as the Statgisliive leadership; charter school authorizes State charter
school membership associations (if applicable)eo8tate and local leadeesd, business, community, civil rights
and education association leaders); Tribal sch@palent, student, and community organizatieng,(parent-teacher
associations, nonprofit organizations, local edocabundations, and community-based organizatijcar)
institutions of higher education.

In the text box below, the State shall describeutsent status in meeting the criterion. The n#kra or attachments shall also
include, at a minimum, the evidence listed below, laow each piece of evidence demonstrates thesS¢afccess in meeting the
criterion. The narrative and attachments may atsdude any additional information the State belgewal be helpful to peer
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reviewers. The State’s response to (A)(2)(i)(d) bel addressed in the budget section (Sectiond¥itthe application). Attachment
such as letters of support or commitment, shoulsumemarized in the text box below and organizel asdummary table in the
Appendix. For attachments included in the Appentbxe in the narrative the location where the attaents can be found.

)

Evidence for (A)(2)(i)(d):
e The State’s budget, as completed in Section Vithefapplication. The narrative that accompanieseaplains the budget
and how it connects to the State’s plan, as complet Section VIl of the application.

Evidence for (A)(2)(i):
e A summary in the narrative of the statements doastand inclusion of key statements or actiorthénAppendix.

Recommended maximum response length: Five pagdsdieg budget and budget narrative)

(A)(2)(1)(a) Building strong statewide capacity to implement, sale up and sustain proposed plans: Leadership capiée

OSSE has placed a high priority on the proper implatation of the reform activities outlined in thigplication. In addition to the
workgroups responsible for the reform plan acressii@nce areas, the State Superintendent haseditbéet formation of an
implementation working group, staffed by OSSE, Liefresentatives, and the Mayor’s office, to bedamping and coordination
to ensure that DC is ready to hit the ground rugpmimwarded RTTT funds.

In considering Race to the Top implementatiors important to note the unique context of DC’s 1&tate Educational Agency, the
Office of the State Superintendent of EducationSB8as articulated a 5-year strategic plan thihesitseveral state-level priorities that
align directly with Race to the Top in areas suedata and accountability and human capital. @eed strategic focus that is
particularly important to Race to the Top implenag¢ioh is grants management. In the past, thei@isthistory with federal grants
management has not met expectations, in part leecétise lack of a separate and dedicated officaaioage such efforts prior to 2007.
One of OSSE'’s top priorities is to improve the fugs grant management processes — not only td federal requirements, but also to
provide better support to LEAs and the importantktiey do. While the vast majority of the reforranis ‘on the ground’, at the LEA
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level, there is a clear role for strong suppothatstate level. OSSE will use RTTT funds to bfuilther capacity for supporting and

coordinating LEAs efforts where differentiated izximight be required to provide meaningful sohgito leading education challenges.
In the application, the vast majority of requedRad T funds are targeted to LEAs either directlyfwough competitive grant processes
which OSSE can use to drive particular reform piigs: Also, OSSE has an opportunity with RacééTop to build a new team that w

directly support grant management functions ancesas a model for future OSSE-LEA relationshipsjtmming the agency to be a
stronger resource to LEAs for reform and schoolrawpement.

Recognizing this context, the proposed OSSE lehgessructure for managing DC’s RTTT administratieitl be as follows:

e a Project Director, responsible for overall manageinand coordination of RTTT initiatives

e a Fiscal Director, responsible for overseeing fdistiribution to LEAs and ensuring compliance wittahcial tracking and

reporting requirements

e a Reporting & Implementation Manager, responsibfeshsuring that OSSE and participating LEAs us& Riunds
appropriately/effectively and meet grant objectives

e a Grant & Contract Analyst, responsible for backeefdata analysis support and contract management

e a Research & Data Manager, responsible for wor&mg@reparing data sets for research use and ihtanadysis

¢ three Effectiveness Managers, responsible for stipgospecific strands of work that require somesleof OSSE
coordination, per the individual plans listed irc&@ns B, C, D, and E, as well as the STEM priosiggtion

This two-pronged approach by OSSE — a team redmerfsr the overall grant (Project Director, FisBalector, Reporting &
Implementation Manager, Grant & Contract Analysit] &esearch & Data Manager), plus a team respensibthe effective
execution of initiatives in the field (EffectivereeBlanagers) — will ensure that RTTT grant fundsdmgloyed effectively and

aligned with LEA work across the four RTTT assuesidNote: additional detail related to the jobalggions of OSSE’'s RTTT
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team is included in the Implementation Project-Lé&adget Narrative. A full timeline of implementati plans is included in
Appendix A2.1. Two additional implementation documtseoutlining OSSE and LEA implementation acti@ms appear in
Appendix A2.2.]

In addition to this management structure at OS8S8IREIT Project Management Team will convene monthhis team — led by
OSSE and consisting of senior-level team members @SSE, DCPS, PCSB, select charter representatindghe DME — will
be charged with guiding the implementation of refgrians, and will identify and address barriergriplementation, as needed.

Finally, the DC RTTT application calls for the ctiea of specific task forces with cross-sector pgants. For example, a Huma
Capital Task Force will support statewide initiagwelated to Great Teachers and Leaders, whilede® Growth Measure Task
Force will oversee the development of a measursttatent growth. These groups will ensure thairthevative, collaborative,
and visionary spirit of the RTTT working groups fiah created the plans in this application — ensltineoughout the life of the
grant and beyond.

(A)(2)(i)(b) Capacity to support LEAs

Ensuring effective statewide implementation of DR&ce to the Top plan is of critical importanceSSE strives to ensure that it
internal structure is organized to support all LEAsxecuting plans. This is particularly importémt small, single-school charter
LEAs that often lack the established infrastructfr® CPS or multi-campus charters. OSSE will previlgxible levels of support

and help streamline reporting requirements in otal@nable LEAs to take greatest advantage of théenomy and nimbleness.

The OSSE RTTT Office structure outlined above adlpport LEAs in the field through the following iamns:

e The Reporting & Implementation Manager and the distanager will support LEAs in assembling financiatiaother
data into report-ready format

=)

[
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e Effectiveness Managers will serve as main pointsootact with all LEAs and will provide guidance BATT initiatives,
including support for LEAs in developing applicatgofor competitive RTTT state-level grant fundse¥will also be
responsible for working with the Project ManagemBsam to identify promising practices in the fieddaluate the
effectiveness of such practices, and ensure tbatipng practices are disseminated to other LEAsel necessary, they
will intervene where ineffective practices haverbe&kentified and will help LEAs adjust course. Qridghe effectiveness
managers will have a particular focus on STEMatives and serve as the state’s coordinating eisdhe DC STEM
Learning Network and advisory body.

Additionally, participation by LEAs in the monthBroject Management Team meetings and the assurelated task forces will
ensure that concerns about adequate support to AEAsised and addressed in a timely manner. @8i5&apitalize on DC’s
unique environment of LEA collaboration and innewatto create and incorporate opportunities for sE# build cooperative
capacity models that promote efficiency and theiagaf effective systems.

(A)(2)(i)(c) Operations capacity

OSSE'’s Race to the Top Office is designed to enhiategrant activities are executed effectivelyisTdritical function warrants the

D

creation of its own OSSE office, given the sigrafit demands of RTTT implementation and overall gnemnagement. Adding
components of the RTTT application to preexistirf§SE job functions would present a high risk of fnegitation and unclear
accountability for outcomes. The Race to the Tdg®fwith both budget- and program-focused stai, provide OSSE with the
operational capacity to meet RTTT performance gd@dlshe same time, the office will be fully integed with OSSE’s ongoing
efforts to improve grants administration. While maining a dedicated focus on the RTTT grant, beo&ahctions of budget
development, expenditure and performance monitpend data analysis will work directly with thetre$§the OSSE business team
to ensure effective operational support and pra@eross the agency and throughout District LEASP will purchase RTTT-

funded grant administration software so that it smeamline its approach to managing federal gramdisincrease its overall
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capacity for grant administration and oversight SBSwill also pilot new techniques in performanceamge tracking and reporting
through the work of the Effectiveness Managershisway, RTTT will serve as a model and accelerfstioOSSE'’s internal
reform and capacity-building efforts. Finally, OS®#l engage in constant efforts to learn from RTEform and to adopt
productive practices that last beyond the lifehef grant.

(A)(2)(i)(d) Budget

The overall budget and budget narrative appeaipipeAdices A2.3 and A2.4 of this grant applicat@hparticular note is the fact
that the vast majority of proposed funding wilheit be sub-granted directly to LEAs or will flowlt&As through OSSE, via a
dedicated funding stream or competitive grant pgechn fact, 85% of the proposed budget will fleaALEAS to support LEA
implementation of RTTT assurance area plans watélifly to the state RTTT plan, with only 15% benegained at the State for
capacity-building and state-level projects. Appnaxiely 28% of the award will flow to LEAs througbropetitive and indirect
grants, and OSSE will make sure that support isapevenly throughout the District. Importanth Das outlined specific
priorities for LEAs to fund with sub-granted doBaiThis is possible in DC as a result of the heyrel of LEA involvement in the
planning process: extensive LEA participation iarnpling efforts made clear what funding was necgssaach assurance area to
make DC a national model for reform. All of the dimg is earmarked for specific initiatives that gog statewide reform targets.

The project budgets that follow the Budget Sumniaiyrative are divided into 11 areas, accountingafbindirect-to-LEA funding
(i.e., “Supplemental Funding for Participating LEAand state-level projects. RTTT funds have bemordinated with other
federal, state, and local funding sources so thatraling sources contribute seamlessly to theaal/State reform agenda. For
example, School Improvement Grant (SIG) funds lallleveraged in conjunction with RTTT funding fehsol turnaround. SIG
funds will be used through 2013 (made possibléasdsult of a waiver), with RTTT funds servingad$op off” to meet total
funding needs in Years 1-3. A detailed descriptbthese coordination efforts is included in thedBat Summary Narrative.
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State and local funds will also be reallocatedepurposed, as necessary, so that they align wite RCTT goals. The District’s

education budget is already aligned to supportectireforms, including those that meet RTTT goslgh as the development
evaluation and student instructional improvemesteys, or targeted funding to support interventioanstruggling schools. Sug
alignment will continue with RTTT. Where state-leeests associated with the adoption and implentiemtaf the Common Cor
Standards are not covered in the RTTT applicatiociding funds for the development of an alignathmative assessment), t
District will reallocate funds to support such iaitves and ensure that a RTTT award works in cangigh, rather than in parallg

to, local investments in education reforms.
(A)(2)(i)(e) Sustainability

Sustainability is important to any well-plannedagggic reform and encompasses both financial anefinancial considerations.
From a financial perspective, RTTT is well aligneith the focus and structure of education reforonsently underway in the
District. Many of these reform efforts are focusetdthe creation of sustainable organizations, gweldpment of infrastructure, th
building of capacity, and the alignment of curriom, assessments and instruction. As a result, gjerity of interventions
supported by RTTT funding will be sustainable bed/time grant period. Specifically:

e 54% of grant funds will be used to build infrasture that supports state-level and LEA reform,udatg the development

of systems that will remain well beyond the graettigpd. Long-term improvements will also be suppattaough the
building of instructional management systems, hunapital evaluation systems, and professional dgwveént platforms.
All of these are catalytic investments that ard-seited for RTTT-type grant funding opportunitiasd long-term

sustainable reform.

e 14% of grant funds will be invested in aligning koculum with the Common Core Standards, develogtagdards entry

points for differentiated learning, developing atstvide growth measure and piloting expanded greatierage options,

of
h
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and developing interim assessments to gauge stpdsmtess according to the Common Core Standateselproducts
will be utilized at the school and LEA levels wedyond the grant period.

e 7% of grant funds will support the strengthenin@lbérnative teacher and principal preparation o, such as the new
teacher pipeline programs sponsored by high-aalgeiiE As. These newly created organizations wilseeup to be self-

sustainable through tuition-based models.

In effect, 75% of requested grant funding is sldt@&grojects that are projected to be sustainbelend the grant’s end and

without requiring additional funding.

Funding is also slated for multiple professionalelepment activities, including opportunities faleboration across schools and
sectors in order to leverage best practices antksges across the system. Increasing teacher iangb@k capacity, as well as
building a spirit of collaboration in the Distrigs, truly an investment in the future, as no oneteke away the knowledge and
power educators gain from best practices relateditioculum, assessment, and data-driven instnuctio

Of course, certain DC initiatives will require omgg funding after the grant period ends. Thesegptejmay receive continued funding
through state and local sources if proof of positpact in student achievement exists. As evidehtas, DC is likely one of very few
states that did not decrease education fundinghimoss in these lean times (see Section F), betwliseg the trajectory of reform was
not an option for education officials. In factyagencies within the District have recently beeeoted by the mayor to absorb deeper
budget cuts in an effort to hold school as harndsgsossible within the context of broader cityevmlidget reductions.

Moreover, DC recently conducted a systems rescawdé that indicated that improving special edwarabfferings in the District
is an important factor in sustaining meaningful affdrdable reform. This is unsurprising, as OS8&nsls more than $150 million

annually on out-of-district placements for studemith special needs. Increasing the quality andciyp of special education

services in LEAs will significantly reduce the nuenlof students that require a non-public placemdtimately leading to
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budgetary savings and the possibility to reallosatgngs to LEA programs such as those articulaéed. Such strategies will als

O

help bring a much needed and immediate focus aadtgron how DC provides for its students with sjg¢ needs. The District is
currently using local and federal funds to buildtéedata systems to track special education stadeividualized Education
Plans (IEPs), services, and placements. Howevdgratanding what services are lacking in LEAs actbe State, and how this
has subsequently led to the high number of nonipptdcements, is a data point that DC systemsataret demonstrate. To
address this need, OSSE will begin a project tllmn current data systems and pinpoint the spediatation services most
needed in DC LEAs, allowing as many students asiplesto remain in their local school and leadiognéeded long-term
education and budgetary improvements.

Finally, DC is also cognizant of the importanceoi-financial aspects that will contribute to thetainability of RTTT reforms.
Underlying the Race to the Top application areraheelements of District education reform: coopenaaccountability, and
innovation. The State’s unique governance strucsuspecifically designed to support aggressivarnefand maximize innovation.
Mayoral control provides important stability foetechool system, while the autonomy of the chademimunity allows for flexibility
and adaptability, even amidst ambitious, sometroesroversial reform. The combination of mayoraitcol and a thriving charter
sector presents the best of both worlds: innovagitoth politically possible and practically impilentable. In addition, simply having
the right people engaged in ongoing RTTT managerastis planned with the RTTT Project ManagemeainT and the assurance area
Task Forces — will help ensure that reforms fundwter the grant are implemented, evaluated, adjasig sustained.

(A)(2)(il) Building strong statewide capacity to implement, sale up and sustain proposed plans: Stakeholder supg

Completion of DC’s RTTT application involved muligpstakeholders in different ways throughout thecpss. As noted
previously, stakeholders from OSSE, DCPS, PCSBchader schools were instrumental in crafting Dd&sailed reform plan
through participation in four workgroups and a pobjmanagement team that met weekly (if not datlgome points). A

representative from the DC Public Education Fund imaluded in all activities, representing the ietgés and perspectives of many
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local and national funders, providing consideratifor potential philanthropic matches that will tdvute directly to scale-up and
sustainability. Community members and additionaPhkRvere also involved via community forums and easi small group
meetings that were held with leaders from educaarocacy, higher education, school support sesylmesiness, and
philanthropic and foundation organizations. DC'EEM plan is supported by the Battelle Institute, evhhas developed a
partnership with the District, as evidenced by Appir P2.3. To date, OSSE has received 20 lettefstatements of support for
the DC RTTT application. These are included in Ampe A2.5.

(A)(2)(ii)(a) Stakeholder support: Teachers, principals and uniodeadership

Across the state, teachers and principals provigaa into the plans for RTTT, as well as feedbanok support through
community engagement forums. As discussed prelyiocisarter LEAs, which serve one-third of Distradtildren and are not
unionized, are represented significantly in DC'€&#o the Top application and reform efforts. Tea@and leader support for
RTTT among these schools is very strong. DCPBei®hly unionized LEA in the District. DCPS hagbeavorking closely with
the Washington Teachers’ Union (WTU) over the pastyears regarding the design of its teacher exmin system, IMPACT.
While union support remains important and shouldb@ominimized, DCPS has the authority to move &owvith a rigorous
teacher evaluation system even without union suppbe district has already exercised that authooitinstitute IMPACT, which
explicitly states that using student outcomesksyapart of the evaluation process. SimultaneodGRS will continue to engage
the WTU on the effectiveness of IMPACT for studachievement and will use evaluation results tordates professional
supports to meet teacher needs (as described ti0ISER).

DCPS worked with the WTU to obtain its supporttioe Race to the Top application, but unfortunatieé/WTU opted not to sign
on because of the aggressive teacher evaluationreetents established in the reform plan. Like mamgns around the country,
the teachers’ union in DC is not supportive of higaveighting student achievement in a performaacaluation or using such an

evaluation as the basis for key personnel decisionkiding promotion, retention, and terminatias,the RTTT plan envisions.
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Rather than weaken DC’s RTTT plan and applicatyever, District leaders decided to put forwarcgypplication — including
its initiatives and goals — that is bold, aggressand unparalleled.

While the union does not openly support the propdisa District strongly believes that a broad baseeform-oriented teachers
and school leaders in the school system suppoB@h&TTT plan. Combined with charter teacherslaaders, this RTTT
application earns positive and strong stakeholdppsrt among District teachers and school leaders.

(A)(2)(ii))(b) Stakeholder support: Additional stakeholders

Critical stakeholders have voiced committed supfuorDC’s RTTT application throughout the procdsstters from DC’'s RTTT
supporters are also included in Appendix A.2.5.seh@clude:

State legislative leadershiphe Chairman provided a letter of support on Hetfahe Council for the RTTT application

Charter school authorizer/Charter school memberstgpociationsthe Public Charter School Board was part of boéhRTTT
Project Management Team and the Executive Teaoughrwhich PCSB was engaged in near-daily conversategarding the
application specifics. Their letter of supportrisluded. Moreover, Friends of Choice in Urban S¢h@eOCUS, a local charter
school advocacy organization), contributed to teetbpment of the application and submitted ardettsupport.

State and local leadersit the national legislative level, Congresswombgagor Holmes-Norton has offered her support ofafie
RTTT application. Locally, the State Board of Edimawas engaged in the process and the Presiflédmt State Board of
Education, Ted Trabue, sat on the Executive Teatmaversaw the direction of the RTTT application. Wrabue also personally
attended community meetings to ensure statewideratahding of the RTTT application.

Community organizationghe DC Public Education Fund, as well as seveatardocal and national foundations and community

based organizations, have been kept informed oSIRTTT application process and have all submigéers of support.
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Likewise, a contingent of leading business orgdiura in the District submitted a joint letter efpport. Finally, DC’'s STEM

initiative enjoys support and partnership from Batelle Institute.

Institutions of Higher Educatiorthe DC RTTT application includes letters of supgiem American University, George
Washington University, Georgetown University, ahd University of the District of Columbia.

(A)(3) Demonstrating significant progress in raisiig achievement and closing gap80 points)
The extent to which the State has demonstratebitisy to—

(i) Make progress over the past several yearsah e&the four education reform areas, and use@RIRA and other Federal and
State funding to pursue such reforiftspoints)

(i) Improve student outcomes overall and by stadeibgroup since at least 2003, and explain theexions between the data and
the actions that have contributed to(25 points)

(a) Increasing student achievement in reading/langaaigeand mathematics, both on the NAEP and ongbesaments
required under the ESEA;

(b) Decreasing achievement gaps between subgroupadingélanguage arts and mathematics, both on tHeRN#nd on
the assessments required under the ESEA; and

(c) Increasing high school graduation rates.

In the text box below, the State shall describeutsent status in meeting the criterion. The n#kr@ or attachments shall also
include, at a minimum, the evidence listed below, laow each piece of evidence demonstrates thesS¢afccess in meeting the
criterion. The narrative and attachments may atsdude any additional information the State belgewal be helpful to peer
reviewers. For attachments included in the Appentite in the narrative the location where the eltt@ments can be found.

Evidence for (A)(3)(ii):
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e NAEP and ESEA results since at least 2003. Incindee Appendix all the data requested in the goteas a resource for,
peer reviewers for each year in which a test wasgor data was collected. Note that this datalveilused for reference
only and can be in raw format. In the narrativevpte the analysis of this data and any tablegaplgs that best support
the narrative.

Recommended maximum response length: Six pages

(A)(3)(i) Demonstrating significant progress in raising achigement and closing gaps: Progress in the Reform Aas

=

DC has already achieved many breakthroughs in&feym areas. While federal and state funding has esignificant contributo

to such success, RTTT funds are needed to masiiaimprogress at the same (and higher) levels.

Standards and Assessments. DC'’s state learning standards were adopted inl 20)5, based on recommendations from five foqus
groups consisting of Board of Education memberacational researchers, principals, teachers, arehfsa In 2006, Stanford
University’sHoover Digespublished a report entitlétkeeping an Eye on State Standard#eterson & Hess). The report featured
results of a study that graded the rigor of stugentormance standards across the nation. DC veaglfio be one of only six states
given an overall grade of “A” for the student stardb tested by DC-CAS. In addition, in School Y2305-06, DC shifted from

the SAT-9 to DC-CAS in order to increase the lefaigor of the statewide assessment and to aligith the newly adopted stat

112

academic standards. In addition to using rigoreststto match rigorous standards, DC continuesotgerbeyond local standards
and embrace nationally recognized high standardsi¢fn such strategies like increases in Advancadetent (AP) course
offerings. DCPS is using ARRA funding to increagstem-wide AP course offerings and provide indialdschool supports to

4

help bolster student enrollment in such rigorousses (and also to ensure that students take thelative tests). Charter school
also continue to offer increasingly rigorous schmoldels, programs, and practices. In School Ye@®2®, a new charter high

school opened as an International Baccalaureajgftigjram. Some charter LEAs have used School Inggnent Grant funds for

additional assessment technology, such as Scaagsmssment systems for scoring benchmark assesseattling schools to
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make rapid determinations about student performeglaéive to the requirements of summative assessn®ther charter LEAs
have spent ARRA funding on aligning curriculum targlards, ensuring that they are planning purptgdfr mastery of state
standards. Finally, the state has moved to suppaxire coherent and rigorous vision for STEM etlooahrough rearticulated
science standards and an express commitment tm@arebensive review of state science standardslia.20

Data Systems. While DC is ahead of most states regarding theofigata to improve instruction, the District isy@@what behind
with regard to longitudinal data systems. In Aug2d7, DC received a Statewide Longitudinal Datst&y (SLDS) grant from
the US Department of Education to develop a Staewongitudinal Education Data system. While wonktlois data system
continues and OSSE'’s leadership is focused onrtiedyt completion of this work, the State has beastessful in completing nine
of the America COMPETES Act elements and integgatirem within state systems. For example, OSSki$ed unique student
identifiers to conduct interim analyses of studanbility across DCPS and charter LEAs. Furthermsoghisticated data system
are either in-use or in planning stages across rha#g. As an example, DCPS is using Individualdwidisabilities Education
Act (IDEA) stimulus funds to build a data systenirack children ages 3-5 as they are initially easkd and provided with
services. The ultimate aim is to allow for the yadentification of learning issues, accelerating implementation of aggressive
early interventions, and reducing the need for igpeducation services later. Likewise, the PC&8&ently ensured that all public
charter schools have a SIF-compliant student infbion system and access to both the Scantron assaissystem and Edmin’s
Inform, an instructional management system. These systems allow the results of standards-basegsments to be used for

instructional decision-making and teacher and sighbedormance evaluation.

Great Teachersand Leaders. DC has compiled a long list of successes ovep#st few years in the realm of Great Teachers a
Leaders initiatives. First, in March 2008, the Diat8 Board of Education adopted a resolution thiatoved barriers that have ke

many effective and credentialed educators outasstboms. Under the new regulations for teacheleat&ls, teachers are able to

demonstrate content knowledge in subject areasighreuch options as earning an advanced degresdyingcNational Board
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Certification in the subject area, or passing aemtrexam. The new regulations also allow altevegpreparation providers that are

not affiliated with colleges or universities to igrteachers and administrators, allowing the appt of innovative and highly
effective programs like Teach For America, The Niemacher Project, the Center for Inspired Teachand, New Leaders for New
Schools.

DCPS is also committed to ensuring that every situidg¢aught by an effective teacher, who has kileasid will to ensure students
are achieving at high levels. Towards this endPB®as developed a Teacher Human Capital Tearovbiegees teacher
recruitment, selection, evaluation, compensatiecpgnition, and retention. This team has been &mtas two parallel efforts that
align with this fundamental vision of a highly effeve teacher force: 1) negotiating a groundbregkinion contract and 2) designin

and implementing a rigorous new teacher assessystam.

As of the submission of this proposal, membersi@eWashington Teacher’s Union have voted on thegogesof this new collective
bargaining agreement, and DC awaits confirmatiath@fesults. At its core, the agreement provike®ased accountability for
results, as measured by student outcomes. It devaaud protects teachers based on student perfoenrather than on seniority.
Tenure is no longer defined as a job for life, highly effective teachers will finally be rewardetth the significant financial
compensation they deserve. In fact, under theaosvact, high-achieving DCPS teachers will bectimebest-paid teachers in the
country. Importantly, the contract also sets a banfor teacher professional development, enstinagthe supports are in place fg
continuous improvement so that teachers have theramity to meet the high standards set for them.

While the new teacher contract will allow DCPS tova forward on critical elements like performaneg pnd performance-based

teacher transfers, other key elements of the te&ciman capital reform strategy are already undgrand importantly, they are ng

dependent on the approval of a contract. Durieg209-10 school year, DCPS implemented IMPACT ndwe teacher assessment

system. This effort has been spearheaded by tleetDirof Human Capital Strategy for Teachers arih20ational Teacher of the
Year, Jason Kamras. Every DCPS teacher is nowaealihrough IMPACT, based substantially on studerformance and growth

[
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and including a rigorous observation componenéachers who demonstrate chronic poor performant®lBACT, even after
adequate supports are offered, are subject tostiahat the end of one year, and under the newacbnthose who perform at the
highest levels on IMPACT would be eligible for siggant performance pay. As important as thiswmtlial accountability and
reward process is, perhaps the most powerful fdiIBACT will be its ability to drive the continusumprovement process, as
DCPS now has a centralized dataset of how evecheéeas performing against the specific standamisdut in the Teaching and
Learning Framework, to which IMPACT is aligned.

School Turnaround. Both in DCPS and in the charter sector, schoohietaions have been the norm over the past seyeaas.
Whereas other jurisdictions have struggled to moumtvill and strategy to tackle the difficult wook school turnaround, DC has
boldly embraced it. Since placing the school systeaer Mayoral control in 2007, 30 DCPS schoolshasen closed due to
under-performance. 11 additional schools have béhar turned-around or restarted, according tal#fanitions in this RTTT

notice. In parallel efforts, the PCSB has closedl&ter schools over the last 5 years for reasbuader-performance. Moreover

under the PCSB’s new Performance Management FrarkealbDC public charter schools are now evaluatsithg common
academic and non-academic measures and then rbeaked on school outcomes. Such data help posit®RESB for swift

intervention in underperforming schools.

DCPS also plans to use ARRA funding to supportoathrange of transformation efforts, including 8 Behool design for middle
schools and the ongoing support of the Full Ser8icleools model, which provides extensive wraparaamdices to students. It is
important to note, however, that in addition todied funds, philanthropic dollars have been inseatal in supporting DC’s recer
school turnarounds, as private donors have prowadielitional monies to turnaround partner orgarozesti

(A)(3)(ii)(a) Demonstrating significant progress in raising achieement and closing gaps: Improving student achievesmt

In the past two years, DC has withessed fastenané significant progress in student achievememiviyr and closing the
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achievement gap than nearly any other jurisdiatiaihe country. While some of these early gainsoutledly have been the resu
of higher expectations, the improved practicesied| above and detailed throughout this applicatidihenable DC to sustain an
surpass initial gains. Progress in the areas oflstals and assessments, data systems, human aagitsthool turnaround have
dramatically contributed to DC’s improved studeatammes (overall and by student subgroup) on thERAnd DC-CAS,
decreased achievement gaps across most subgradpaceeased high school graduation rates (asedtin greater detail both
below and in Table A3.2).

National Assessment of Educational Progress
DC has experienced remarkable gains on the rigdd®E&P assessment, gaining 14 scale score poirgs 8003 in ¥ grade math
and 11 scale score points since 2003 iy@&de math (see table below).

Table A3.1 Statewide NAEP Scores, 2003-2009

STATEWIDE NAEP SCORES (2003-2009)
2003 2005 2007 2009 4 Year Gain 6 Year Gain

4th Grade Reading 188 191 197 202 9 14

4" Grade Math 205 211 214 219 gk 14

8" Grade Reading 239 238 241 242 2 3

8" Grade Math 243 245 248 254 5 11
**D.C. had the highest 4 year gain fdf &rade Math of any state in the U.S.

Source: National Assessment of Educational Proghtlgs//nces.ed/gov/nationsreportcard/naepdata/

NAEP performance is best understood in comparistmsimilar urban school systems, and it is heag the District really stands
out. Although their study excluded charter schaiie,2009 Trial Urban District Assessment (TUDA)ad (see Appendix A3.1,
which analyzes the NAEP scores of 18 urban schetrlads nationwide) revealed that DCPS was thg arban district in the nation
to demonstrate gains in both reading and mathrtirand eighth grade students in DCPS increas&dntia¢h proficiency at faster
rates than in other large urban distriétscording to the report, DCPS was the only schodlistrict to grow more than five scale
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score points in both elementary and secondary mai No other urban school district has seen similarggsince 2005. This is
particularly impressive given that DC started as ofithe lowest performing districts in the counf®CPS fourth graders showed th
greatest improvement compared to all other TUDAidts by growing six scale points in math from 2&4220, ranking first in
growth among TUDA districts for the first time. @Gaiin DCPS in fourth grade since 2003 are threestithe national average and
two times that of all large cities. DCPS eighthdgta also made major gains, increasing 7 scale goamts from 244 to 251. This
earned them a national ranking of second placedding, the gains are equally impressive. Oweyesars, DCPS fourth graders

e

have improved their reading by 14 scale pointseagioth graders by 3 scale points. District 4thdgra achieved the largest increase

nationwide on the 2009 NAEP Reading assessmerdefitsiled the nation with a 5 point increase ingtdde reading, while the
national average was unchanged. In 2009, more Dd&sts performed at or above "basic” levels thangttime since the NAEP
was first administered in either grade — 44 pergedth grade and 50 percent in 8th grade. Moraildetdata on statewide
historical NAEP scores, including scores for subgsocan be found in Appendix A3.2. These resuéisiat by accident; from 2-hou
literacy blocks to targeted professional develogmeing the National Reading Panel's five areagading instruction to system-
wide use of the DIBELS early reading assessmente@{€ators are demonstrating that reform effogsaahieving results.

DC-Comprehensive Assessment System (DC-CAS)

As noted earlier, DC student performance on the@*S (ESEA-required statewide summative assessmsee -below table) has
significantly improved since the 2006 introductmira new and more rigorous assessment. DC hasrbeegnized for the rigor of
the state academic standards, adopted in 2005DiBkwct is firmly committed to maintaining the sarhigh bar and level of rigor
as a central component of its reform, and it woll fimprove” student achievement by lowering expdions.
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Table A3.2 Statewide ESEA Summative Assessment Seer 200-200¢

ESEA RESULTS - Percent of Students Scoring Proficré or Advanced (2003-2009)

Gain in %
Proficiency (2006-
2003 2004 2005 2006* 2007 2008 2009 2009)
Reading 35.5% 37.4% 39.8% 34.6% 36.2% 42.7% 45.3% 10.7%
Math 43.4% 45.5% 45.3% 26.1% 31.1% 39.6% 44.8% 18.6%

*The DC-CAS test, a more rigorous assessment, wasriplemented in 2006. Prior to 2006, DC udsel $AT-9, a norm-
referenced assessment without constructive response
Source: OSSE websiteww.nclb.osse.dc.gov

Since the introduction of the more rigorous DC-GA2006, DC student performance has increased laast 10 percentage
points in elementary reading, elementary math,ssedndary reading. Prior to 2007, less than omd-tfielementary students
achieved grade-level proficiency in math; now, dmp years later, nearly half of elementary stuslemé proficient in math and

reading. Similarly impressive, secondary studeat@lachieved over 20 percentage points worth offirodemonstrating

N

tremendous progress. More detailed data on histigrioficiency scores, including scores for subgsyican be found in Appendi
A3.2.

This progress in student achievement can be attgbin large part to systematic and sustainabtames put in place at the district
and school levels. Beginning with a renewed famusjuality instruction, LEAs devoted resources @athing to schools that
demonstrated what quality teaching looks like, hownaximize instructional time in the classroonyg &ow to increase
collaboration among educators sharing best practMany charter LEAs have long used extended tiragrams to increase
student achievement, and in 2008, DCPS launcheduaday Scholars program designed to provide intengargeted instruction
to students based on individual need. Also in 2083s worked together with the state to align El@-BAS interim assessment
with the DC-CAS. Finally, through a focus on datal leadership around instructional preparatiortjqy@ation rates increased

across the board, which not only yielded a moreiate snapshot of student performance, but in arigehis goal, forced schools
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to engage all studentsa meaningful wa

(A)(3)(ii)(b) Demonstrating significant progress in raising achieement and closing gaps: Decreasing achievement gap

DC has embraced No Child Left Behind (NCLB) as ppartunity to focus schools and teachers on adidigestudent needs based
on data and to illuminate the existence of achiemrgaps between subgroups. Historically, overdilevement gains have been
accompanied by the closing of most subgroup achmewe gaps. The District was the only jurisdictiarthe country to see gains
for fourth graders in every NAEP subgroup — madepdle, white, black, Hispanic, special educaticeg find reduced priced lungh,
and English Language Learners (ELL) — between 20@72009. Moreover, DC low-income and Hispanic iograde students
lead the nation in gains. In 2009, virtually evenjogroup across the state increased DC-CAS profigieates. Special Education
students, ELLs, and Economically Disadvantagedestisdmade the most dramatic gains on this stateagsiessment. The
leadership of the District of Columbia will not batisfied until the achievement gap no longer sxlstit there is reason to be proud

of recent progress.

Race: DCPS has made significant headway in recent yeatts an ambitious goal to completely eliminate #uhievement gap
within ten years. On the DC-CAS, the proficiency ¢eetween white (non-Hispanic) students and blaok-Hispanic) students in
reading narrowed from 52.9% (2006) to 45.8% (200@)st significantly, between 2007 and 2009, the lgetpveen secondary
math students closed an astonishing 20 percentages pvhile the gap for secondary reading studelotsed by 17 percentage

U7

points. Similarly impressive gains were seen in RAEsults. Because DC is demonstrating gains amitg students as well as
students of color, it is important to look at aseiment gap through measures other than just thésgdf as the Education Trust

recommended in its January 2010 rep@duging the Gaps: A Deeper Look at Student AchiemenDC’s recent success in

[72)

improving performance of its low-income and mingabmmunities is best demonstrated by comparing RARprovement acros
the nation. For instance, DC has demonstrated Ngdifs of 10 points over 4 years for DC low-incoffiggraders, as compared

to only 3 points for low-income™graders nationwide. Minority students in DC hawade similar gains in recent years. Since
yop
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2003, DC African-American"graders have improved NAEP scores by 11 pointf@umdpoints since 2007 (outpacing their peérs
across the country), while Hispanic scores haveowgd by a remarkable 20 points. As evidencedbycharts below, these score
improvements have outpaced black and Hispanic NidffPovement in urban districts across the counB€ will capitalize on
this rapid pace of improvement to close the achreard gap.

4™ Grade African-American NAEP Reading Scores ™ Gtade Hispanic NAEP Reading Scores

Urban District 6 Year NAEP Urban District 6 Year NAEP
Improvement Improvement
DC 11 point: DC 20 points
NYC 3 points NYC 2 points
Chicagc 1 point Chicago 7 point
San Dieg 8 poinis San Diego -2 points
Bostor 9 points Boston 9 points

See Appendix A3.2 for further detalil.

Ethnicity: Over the past four years, Hispanic fourth gratterse closed the NAEP achievement gap by 8 scatespfoir math.
Hispanic eighth graders increased 13 scale paintsaith, closing the achievement gap with theirameth urban and suburban
peers, and placing Hispanic eighth graders onlypmuet below their peer group’s national averagecdkding to the 2009 TUDA
report in NAEP reading, DCPS Hispanic eighth gradmined 4 scale points, and compared to Hisp&miests in other tested
districts, more DCPS Hispanic eighth-graders mdu@ah below basic or basic to proficient or aboveereasing from 17 percent
to 22 percent. Onthe DC-CAS, the gap for reatimg decreased by 6 percentage points while théogapath decreased by16
percentage points since 2006. See Appendix A3.fuftner detail.
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Students with special needs: Although NAEP and DC-CAS scores for students sfibcial needs have increased over the past
years, DC has witnessed an increase in the spaghiightion achievement gap in recent years. Singé, 28e gap for reading (5
percentage points) and math (11 percentage ptiat® increased on the DC-CAS. See Appendix A3.2ufther detail. Closing
this gap is a high priority for the District. Irdtives supporting rigorous standards for speciataton students and an OSSE au
to identify statewide needs in special educati@nigportant pieces to the overall RTTT reform agend

English Language Learners. DC lacks the appropriate sample size to calculsechievement gap for English Language Lear
on NAEP. On DC-CAS, however, ELL students are penfiog remarkably well. Virtually no achievement gapsts in reading,
while ELLs actually outperformed the state mathrage by nine percentage points in 2009. See AppeiiR for further detail.

Economically Disadvantaged Students. DC’s low-income students have shown strong gaues the past three years, but the
proficiency growth of non-low-income students hapassed that of low-income students. On the DC-G@A&achievement gap
increased by four percentage points for readingtandoercentage points for math from 2006-2009hédigh both groups
improved on the NAEP from 2005 to 2009, at theeskatel, the # grade math achievement gap widened by eight pairdshe 8
grade math achievement gap widened by five poiSee Appendix A3.2 for further detail. ResultshivitDCPS are encouraging
however. According to the 2009 TUDA report fordes, low-income DCPS fourth-graders improved espaints, a higher
growth rate than low-income students in every otbsted district, while low-income eighth grademproved by 4 scale points.
By outpacing their peers in other jurisdictionsydmcome students in DC are on the right track t@wearrowing the achievemen
gap, but there is still much work to be done. Biseahe gap has continued to widen, DC has spaityfget closing the poverty
gap as an important statewide goal, as noted indde&1l.

Gender: The gender gap on NAEP is three points in 4th dhgr&de math and six and ten points, respectivelgth and 8
reading, w